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Introduction

Waldron Elementary school houses K-5 grade located at 13380 Waldron Road in Waldron, Michigan.  The elementary has a population of 139 students.  Out student population has little diversity besides over 66% of the students being economically disadvantaged.  Our enrollment has been stable over the last four years.  Student with disabilities comprise 16% of our total population.  The elementary building was completed in 1974 and replaced existing buildings in the towns of Waldron and Prattville.  There are 14 rooms in the elementary building plus a library, multi-purpose gymnasium, 2 small locker rooms, computer lab, and 2 office areas.
At Waldron Elementary there are currently 15 certified teachers as well as 7 support staff members.  Our staff average 15 years of teaching experience.  Waldron Elementary had been a targeted assisted Title One program for several years before deciding to go schoolwide during the 2009  -  2010 school year.
It is our desire to raise expectations and student achievement to the highest academic standards.  We will prepare students to meet those standards through our commitment and dedication while providing the best instruction.  We will continue to analyze and disaggregate data to assist us in making educated decisions about our students.
Below is the team that worked on the school improvement plan.

	Name
	Position
	E-Mail

	Kimberly Bolz-Sweebe
	1st Grade Teacher
	kimberlybolz@yahoo.com

	Heather Hukill
	3rd Grade Teacher
	montgomery7@frontiernet.net

	Michelle Webb
	Title One Reading Teacher
	smthwebb@yahoo.com

	William Stitt
	Superintendent/Principal
	williamstitt1@yahoo.com

	Jen Long
	School Board Member/Parent
	Jennifer.long@promedica.org

	Sabine Young
	School Board Member/Parent
	TSYoung@frontiernet.net


Mission, Vision and Beliefs Statements

Mission Statement

Waldron Area Schools will provide learning experiences for our young people that encourage their individual academic and social development.  A cooperative effort between school and home will build the foundation allowing children to achieve success throughout their educational careers and adult lives.

Vision Statement
By developing a rigorous and relevant curriculum and an experience of success for all students, Waldron Area Schools will facilitate a learning community that enables students to become lifelong learners who use problem solving and technology to adapt to a competitive and changing global society.

Beliefs Statement

We believe all students deserve:

A clean, safe, and welcoming environment that promotes learning, achievement, and school pride; to be treated fairly; to be challenged and have high expectations for themselves and from parents, teachers, and community; consistency in their home and school environments; responsibilities, consequences, and accountability; a variety of educational opportunities including being exposed to the outside world through field trips; current materials; and to fell success.

Alignment to State Improvement Plan (PA 25)
The components of PA 25 are evident in our School Improvement Plan and can be found in the following locations.
	PA 25 Requirement
	Schoolwide Title I Components Section 1114 of NCLB Act
	Page(s)



	1. Mission Statement
	
	2



	2. Goals
	Component 2: Schoolwide Reform Strategies
	7-19

	3. Strategies
	Component 2: Schoolwide Reform Strategies
	7-19

	4.Curriculum aligned with goals
	Component 2: Schoolwide Reform Strategies
	7-19

	5. Evaluation  process
	Component 1: Comprehensive Needs Assessment, Evaluation of Schoolwide Plan, and Appendix A: Comprehensive Needs Assessment
	32-33
35-66

	6. Staff development
	Component 2: Schoolwide Reform Strategies and Component 5: High Quality and On-Going Professional Development
	7-19
78-80

	7.Community resources and volunteers
	Component 6A: Strategies to Increase Community Involvement and On-the-Job Learning
	27

	8. Role of community college
	Component 6A: Strategies to Increase Community Involvement and On-the-Job Learning
	27

	9. Building level decision-making
	Component 8: Teacher Participation in Making Assessment Decisions


	29

	10. Alternative measures of assessment
	Component 2: Schoolwide Reform

Strategies


	7-19

	11. Methods for Effective Use of

Technology
	Component 2: Schoolwide Reform Strategies
	7-19

	12. On-the-job learning
	Component 6A: Strategies to Increase Community Involvement and On-the-Job Learning
	27

	13. Stakeholders participate in the plan
	Appendix D: Parent Involvement Policy and Compact
	24-26
95


Component 1.  Comprehensive Needs Assessment

(CNA)

How the Comprehensive Needs Assessment was Conducted

The Comprehensive Needs Assessment located in Appendix A (pages 35 - 98) was worked on by the entire Waldron Elementary School faculty and staff.  The Title One Leadership team met several times to enter and examine the data portion of the plan.  Parents, community members and students all helped by completing surveys.  This document will be revised and updated on an annual basis.  

Results and conclusions Drawn from the Comprehensive Needs Assessment
Demographic Data

Based on our demographic data, we observed the following areas of challenge.  Over the past five years, we have seen a significant increase of economically disadvantaged students (51% - 66%).  The percentage of students with disabilities has increased by 5% over the last five years (10% - 15%).    
Based on our demographic data, we observed the following strengths.  Over the past five years our enrollment has stayed stable.  The data also shows that our mobility, attendance and stability have continued to be very good. 

Student Achievement Data

Based on our MEAP data, reading is our biggest concerns, specifically in the areas of comprehension.  Fifth grade reading SES was below AYP in 2007. Fourth grade reading SES was below AYP in 2009.  Fifth grade males reading was below AYP in 2009.  Fifth grade reading scores from 3rd grade have decreased from 83% proficient to 67% proficient in 2009.  Second grade Development Reading Assessment during the 2009 school showed significant reading difficulty.  53% were acutely at risk and 18% were moderately at risk during the fall.  50% were acutely at risk and 25% were moderately at risk during the mid-year testing.  Fourth grade Development Reading Assessment during the 2009 school showed significant reading difficulty.  47%  were acutely at risk and 20% were moderately at risk during the fall.
Based on MEAP Data, we observed the following strengths.  Our math scores have been very good over the past few years.  In 2008, 89% of the 3rd graders demonstrated proficiency, 85% of the 4th graders demonstrated proficiency.  In, 2009 96% of the 3rd graders demonstrated proficiency, 86% of the 5th graders demonstrated proficiency.  
Perception Data

Based on our parent surveys and focus groups, the following challenges were identified:
· The teachers communicate and demonstrate that they believe all students can learn.

· My child’s teacher promotes and expects academic excellence.

· Students have opportunities to use current technology.

Strengths include:

· My child’s teachers are focused on teaching and learning.

· I believe that my child’s school, teaching is focused on state standards for which all students are held accountable.

· My child is doing well in math.

· My principal encourages the use of different instructional strategies.

Program and Process Data

Based on an analysis of our programs and processes, we have the following areas of challenge: curriculum alignment between all grade levels in writing and reading, lack of long term stability in administrative leadership, time allotted for MEAP evaluation, and continuous professional development to support instructional changes.

Goals

After analyzing the data from the Comprehensive Needs Assessment, we have developed 2 active goals and 1 maintenance goal. Our 2 active goals are in the curricular areas of writing and reading, while the maintenance goal is in math. While these goals meet the needs of the whole school, special attention is paid to our males, and economically disadvantaged students in the area of reading.
Ed Yes Report
The Education Yes summary can be seen on pages 98-101.  Waldron Elementary School has implemented many new school improvement efforts over the last two years.  Our Education Yes report has shown improvement from getting started to implementation.  Our goal is to continue that effort and move from implemented to exemplary.  Two areas of concern that were identified by the staff were: 1) Using best practices, and 2) Using data for decision making.  The school improvement team has embedded specific professional development and implementation activities around these indicators in the school improvement plan. 
Component 2.  Schoolwide Reform Strategies

In accordance with the state improvement plan (PA 25), our 3 goals (writing, reading, and math) are based on improving the achievement of all students including sub-groups. The strategies include a process to continuously identify the needs of students throughout the year and develop strategies to address those needs. This would include students needing additional assistance as well as effective differentiated instruction to meet all students’ needs.  In developing the strategies and action steps, we reviewed key research in the goal areas to plan effective instructional changes. The strategies include an ongoing process for reviewing and aligning curriculum. A process for reviewing data on student performance and identifying changes in instruction is built into the professional development section of the strategies.

Goal chart

	School:  Waldron Area Schools                                                                                     
	School Year:  2009-2010

	Section I:  Comprehensive Analysis of Student Achievement

	Content Area:  Writing   
	(x) Active Goal* () Maintenance Goal* () Revised Goal*

	Student Goal Statement:  For the 2011-2012 school year, all students will improve in writing.  Waldron students will improve to at least 33% of students scoring proficient at 4th grade level.

	Statement of gap in student achievement (Need Statement):   2008-2009 MEAP scores show that 33% of third graders and 25% of fourth graders are proficient in writing.  Both grades were below the writing AYP target.



	Contributing Cause for the gap in student achievement:  Lack of teacher confidence in teaching writing, inconsistent teaching of writing strategies and time devoted to writing, staff changes, lack of follow up after professional development in writing

	List the multiple sources of data used to identify this gap in student achievement:  MEAP


	Goal Area #1


	Writing

	Rationale

(Need)
	2008/2009 MEAP scores show that 25% of 4th grade students are proficient. 

	Goal 1
	By Fall of 2012, Waldron students will show an improvement in writing as measured by the MEAP results.   

	Objective
	4th grade MEAP scores will increase from 25% to 33% proficiency.

	Instructional 

Strategy #1
	Implement Lucy Calkins’ Writer’s Workshop in our daily writing practice.  Mini-lessons on identified content expectations in writing will be taught in a whole group setting by the classroom teacher 5 days per week.  Teachers, in small group settings (5-8 students) will conference weekly with students (September through May).  Students’ work will be displayed monthly as well as at a “Writers’ Celebration” award assembly.

	Research/Resources
	The Art of Teaching Writing by Lucy McCormick Calkins, Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins and Arby Oxenhorn

	Professional Development
	Colleagues will support each other in the fundamentals of Writer’s Workshop as received through professional development in the area of writing for the 2008-2009 and 2009-2010 school years and at on-going team meetings throughout the 2010-2011 school year.   

	Parent Involvement
	Information and rubrics on this program will be shared with parents annually at the Waldron Open-House Night in September.  We will hold a Family Literacy Night/Annual Title I Parent Meeting mid-year with staff available to discuss with families the writing process and samples of students’ writing portfolios.  Parents will be invited to attend the monthly award assembly.



	At-Risk Students’ Support
	Students are identified based on local and MEAP Writing Assessment Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom writing instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers.  
· Students will receive additional writing support in an extended day program offered Monday through Thursday beginning in November lasting through May.                              

· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math. 

	Evaluation
	MEAP

Common prompts will be administered four times each school year in October, January, March and May to obtain local data.  These prompts will help to identify/measure student progress and drive our writing instruction.

In order to make informed decisions about instruction and changes in writing groups, monthly prompts will be administered to assess writing progress in grades 1-5.  Drawing on student performance, student needs will determine the changes within writing groups.  Kindergarten will be assessed at the beginning of the second semester and the beginning of the fourth marking period. 

	Evidence of Success
	The building level administrator and School Improvement Team will verify that the strategies are being implemented through the collection of data at team meetings. A monthly checklist to show grade level content expectations are being taught in writing will be required. 


	Instructional 

Strategy #2
	Utilize 6 +1 Traits Rubrics created by the School Improvement Team to inform students how to improve their writing, including writing in the areas of science and social studies. 

	Research/Resources
	The Art of Teaching Writing by Lucy McCormick Calkins, 6 +1 Traits of Writing: Theory and Practice by Ruth Culham.

	Professional Development
	Colleagues will refresh/train staff members on the 6 +1 Traits of Writing.  Teachers will visit classrooms that are proficient in using the 6 +1 Traits model.

	Parent Involvement
	Information and rubrics on this program will be shared with parents annually at the Waldron Open-House Night in September.  We will hold a Family Literacy Night/Annual Title I Parent Meeting mid-year with staff available to discuss with families the writing process and samples of students’ writing portfolios.  Parents will be invited to attend the monthly awards assembly.

	At-Risk Students’ Support
	Students are identified based on local and MEAP Writing Assessment Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom writing instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers.   
· Students will receive additional writing support in an extended day program offered Monday through Thursday beginning in November lasting through May.                                                           

· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math. 

	Evaluation
	MEAP

Common prompts will be administered four times each school year in October, January, March and May to obtain local data.  These prompts will help to identify/measure student progress and drive our writing instruction.

In order to make informed decisions about instruction and changes in writing groups, monthly prompts will be administered to assess writing progress in grades 1-5.  Drawing on student performance, student needs will determine the changes within writing groups.  Kindergarten will be assessed at the beginning of the second semester and the beginning of the fourth marking period. 

	Evidence
	The building level administrator and School Improvement Team will verify that the strategies are being implemented through the collection of data at team meetings.  A monthly checklist to show grade level content expectations are being taught in writing will be required.

	Technology in the Classroom
	Each classroom will have a Data Projector to display quality writing and rubric expectations for students.  Student word processing can take place on student computers and portable laptop carts. 


Goal chart
	School:  Waldron Area Schools                                                                                     
	School Year:  2009-2010

	Section I:  Comprehensive Analysis of Student Achievement

	Content Area:  Reading   
	(x) Active Goal* () Maintenance Goal* () Revised Goal*

	Student Goal Statement: All students will increase their reading comprehension 

	Statement of gap in student achievement (Need Statement):  2009-2010 MEAP scores show that 53% of fourth graders are proficient in reading and 67% of fifth graders are proficient in reading.  Fifth grade boys scored lower during this particular year.  We will be monitoring performance to determine if this is a trend.  Both grades were below the reading AYP target.

	Contributing Cause for the gap in student achievement:  Inconsistent teaching of reading and lack of time devoted to reading.

	List the multiple sources of data used to identify this gap in student achievement:  MEAP, DRA Assessment


	Goal Area #2


	Reading

	Rationale

(Need)
	2009/2010 MEAP scores show that 83% of 3rd grade students are proficient, 53% of 4th grade students are proficient, and 67% of 5th grade students are proficient.     

	Goal 2
	By the fall of 2012, Waldron students will show an improvement in reading comprehension as measured by the MEAP and local data.    

	Objective
	3rd grade students will increase from 83% to 86%.  4th grade students will increase from 53% to 63%.  5th grade students will increase from 67% to 73%.

	Instructional 

Strategy #1
	Implement the use of the DRA2 Focus For Instruction to drive classroom, as well as small group instruction, using flexible grouping.  DRA2 testing will be administered a minimum of three times per year for grade levels 1st through 3rd and two times per year for kindergarten, 4th and 5th grades.  Graphed results will be recorded and included in student portfolios.

	Research/Resources
	Stephanie Harvey, Strategies that Work.  Joetta M. Beaver and Mark A. Carter, Ph.D., DRA2 Developmental Reading Assessment: Teacher Guide.  Irene C. Fountas & Gay Su Pinnell, Guided Reading. Irene C. Fountas & Gay Su Pinnell, When Readers Struggle.

	Professional Development
	Colleagues will refresh/train staff members in the use of DRA2 Focus of Instruction.  Reading strategies and techniques will be shared in on-going team meetings to occur once each quarter.  

	Parent Involvement
	We will hold a Family Literacy Night/Title I Parent Meeting in the fall with staff available to discuss with families the reading process and inform parents of reading comprehension strategies. 

	At-Risk Students’ Support
	Students are identified based on local assessment and MEAP Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom reading instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers. 
· The Title I teacher also provides support in a small group setting five days per week in grades 1-3.  

· Students will receive additional reading support in an extended day program offered Monday through Thursday beginning in November lasting through May.                                                             

· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math. 

	Evaluation
	· MEAP
· Star testing

· Running records 
· DRA2 testing will be administered a minimum of three times per year for grade levels 1st through 3rd and two times per year for kindergarten, 4th and 5th grades.  

	Evidence of Success
	The building level administrator and School Improvement Team will verify that the strategies are being implemented through the collection of data at team meetings.  A quarterly checklist to show grade level content expectations are being taught in reading will be required. 


	Instructional 

Strategy #2
	Implement the use of a 90-minute reading block kindergarten through 5th grade to promote fluency and comprehension in all areas of reading, including science and social studies.  

	Research/Resources
	Patricia Cunningham, The Four-Blocks Literacy Model Series. Gumm, R. & Turner, S. (2004). 90 minutes plus: Demystifying the reading block. National Reading First Conference. Minneapolis, Minnesota. July 13-14, 2004.

	Professional Development
	Teachers will visit classrooms that are proficient in using a 90-minute reading block.   Colleagues will support each other in the use of best practices in reading. 

	Parent Involvement
	We will hold a Family Literacy Night/Title I Parent Meeting in the fall with staff available to discuss with families the reading process and inform parents of reading comprehension strategies. 

	At-Risk Students’ Support
	· Students are identified based on local assessment and MEAP Data.
· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom writing instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers.  
· The Title I teacher also provides support in a small group setting five days per week in grades 1-3.   

· Students will receive additional reading support in an extended day program offered Monday through Thursday beginning in November lasting through May.   

· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math.                                                         

	Evaluation
	On-going monitoring of 90 minute reading blocks by building administrator.  Improvements in DRA, STAR Testing and MEAP scores.

	Evidence of Success
	The building level administrator will verify that the strategy is being implemented through the collection of 90-minute schedules and random walkthroughs.  

	Technology in the Classroom
	Star testing can take place on student computers and portable laptop carts. 


Goal chart

	School:  Waldron Area Schools                                                                                     
	School Year:  2009-2010

	Section I:  Comprehensive Analysis of Student Achievement

	Content Area:  Math   
	() Active Goal* (x) Maintenance Goal* () Revised Goal*

	Student Goal Statement:  All students will maintain and improve their math proficiency.

	Statement of gap in student achievement (Need Statement):  On review of MEAP data, 96% of 3rd graders were proficient, 80% of 4th graders were proficient and 86% of 5th graders were proficient.

	Contributing Cause for the gap in student achievement:  

	List the multiple sources of data used to identify this gap in student achievement:  MEAP


*Active Goals are goals that reflect areas of current challenge vs. Maintenance Goals that are areas that are not currently a challenge area, but strategies to maintain/increase current level of achievement are needed.  Revised Goals allows for the revisions of an established goal during the SI cycle.
	Goal Area #3


	Math 

	Rationale

(Need)
	2009/2010 MEAP scores show that 96% of 3rd grade students are proficient, 80% of 4th grade students are proficient, and 86% of 5th grade students are proficient.  While all sub-groups are above current AYP targets, as the targets increase we need to continuously improve to meet the new targets.

	Goal 1
	By Fall of 2012, Waldron students will show an improvement in math as measured by the MEAP and local data.    

	Objective
	 35% of third and fourth grade students will score in the advanced category.  25% of fifth grade students will score in the advanced category.   

	Instructional 

Strategy #1
	Implement instructional strategies with students.  These strategies will be applied in the specific areas of need as determined by Saxon Math Assessments and MEAP.

	Research/Resources
	What Works Clearinghouse  Agodini, R., Harris, B., Atkins-Burnett, S., Heaviside, S., Novak, T., & Murphy, R. (2009). Achievement effects of four elementary school math curricula: Findings from first graders in 39 schools (NCEE 2009-4052). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education
Saxon Math 

	Professional Development
	New teachers will be introduced to Saxon Math.  Staff will further analyze MEAP scores to determine areas for improvement during professional development prior to the start of school.

	Parent Involvement
	A math committee including parents will be formed to plan a family math night.

	At-Risk Students’ Support
	Students are identified based on Saxon math assessment and MEAP Data.  Students will be instructed, in small group settings, in the areas of need.

	Evaluation
	MEAP scores will increase to meet and exceed yearly AYP targets.

	Evidence of Success
	Building principal and school improvement team will document on the yearly staff meeting schedule that staff meeting time has been devoted to professional development.     


Component 3.  Highly Qualified Professional Staff
Prior to hiring, Waldron Area Schools instructional staff meets all state and federal requirements for “highly qualified” status.  Staff update their credentials annually with the Superintendent and submit development logs into their file.  Staff members are only assigned to teaching positions in their qualification area.  All instructional paraprofessional have met the No Child Left Behind (NCLB) requirements.  Teacher qualifications are available to parents at the district Superintendent’s office where they are located and reviewed annually.

Component 4. Strategies to Attract Highly Qualified Teachers

Waldron Elementary School has a wealth of teaching experience, with 50% having taught 15 or more years.  The other 50% have taught between 4 and 14 years.  Waldron does not have a high teacher turnover rate.
Administrators contact college and universities within the state to recruit highly qualified teaching staff.  Only highly qualified teaching candidates are selected for an interview.  All references and academic records are reviewed for accuracy.  

Waldron strives to retain highly qualified staff by offering school, county wide and outside professional development opportunities.  Waldron also strives to promote a family atmosphere among the faculty, students, community and administrators.  In addition, Waldron has maintained most class sizes fewer than twenty students.
Component 5.  Highly Qualified and Ongoing Professional Development

The professional development for Waldron Elementary School is embedded within our action plan and staff meeting calendar.  These professional development opportunities are focused on achieving our schoolwide goals.
	When
	Goal Area
	Activity
	Who
	Estimated Cost
	Funding Source

	October,
December,

February,

April
	Writing
	Staff will review the fundamentals of Writer’s Workshop as received through professional development in the area of writing for the 2008-2009 and 2009-2010 school years at on-going upper elementary and lower elementary team meetings throughout the 2010-2011 school year.   
	All staff
	2 assistants X 2 days @ $50 per day = $200
5  teachers X 1 day @ $75 per day = $375 (K-2)
5  teachers X 1 day @ $75 per day = $375 (3-5, CI)

Cost of supplies: $100
	Title IA

	October,

December,
February,

April
	Writing
	Colleagues will refresh/train staff members on the 6 +1 Traits of Writing.
	All Staff
	
	Title IA

	Early fall
	Writing
	Teachers will visit classrooms that are proficient in using the 6 +1 Traits model.
	Staff
	2 assistants X 2 days @ $50 per day = $200

5  teachers X 1 day @ $75 per day = $375 (K-2)

5  teachers X 1 day @ $75 per day = $375 (3-5, CI)

	Title IA

	October,

December,

February,

April
	Reading
	Colleagues will refresh/train staff members in the use of DRA2 Focus of Instruction.  Reading strategies and techniques will be shared in on-going upper elementary and lower elementary team meetings to occur once each quarter.  
	Teachers
	Cost above
	Title IA

	October
	Reading
	Teachers will visit classrooms that are proficient in using a 90-minute reading block.   

	Teachers
	9 Teachers @ $75 each = $675
	Title IA

	October, December, February, April
	Reading
	Colleagues will support each other in the use of best practices in reading.

Reading strategies and techniques will be shared in on-going upper elementary and lower elementary team meetings to occur once each quarter.  


	Teachers
	$3,000 (guided reading books)
	Title IA

	September
	Math
	New teachers will be introduced to Saxon Math.  Staff will further analyze MEAP scores to determine areas for improvement during professional development prior to the start of school.
	Principal,

Teachers
	District
	Title IA


Component 6.  Strategies to Increase Parental Involvement

   Parents were involved in the design, implementation, and evaluation of the schoolwide plan through monthly PTT (parent teacher team) and school improvement team meetings.  The school level parent involvement policy meets NCLB requirements in section 1118.                                                                                          
WALDRON ELEMENTARY SCHOOL 
TITLE I SCHOOL PARENT INVOLVEMENT POLICY
Schools clearly work best when parents take an active interest in their children’s education and encourage them to do their best.  Parental involvement is a critical component of the learning process.  Waldron parents complete an annual Parent Perception Survey.  Part of the annual parent survey  identifies  any barriers in parental involvement (such as limited English, limited literacy, economic disadvantage, disability, etc) and the  Parent-Teacher Team devises strategies to improve parental involvement.  Waldron Elementary School supports the important role of parents in the education process and will support the following activities to facilitate participation.   All information given to the parents will be presented in parent friendly language.  We will provide assistance to any parent that do not or can not understand the information.
We will convene an annual meeting informing parents on Title 1. 
We will offer flexible meeting times for parent meetings, when requested, such as after- school or evenings. 
We will involve parents in an organized, ongoing and timely way in the planning, review and improvement of program plans, including parent involvement policy and school wide plans. 
We will provide parents with: 
•   School report cards 
•   Their child's individual assessment results in parent friendly language
•   A description and explanation of the curriculum 
•   Opportunities for regular meetings 
•   Timely responses to suggestions made by parents
•   Workshops for parents in literacy and math so they can better assist their children at home.
The parents of special education students also receive:
•    A copy of the IEP
•    Three year re-evaluation results
•     Yearly meetings to help address any issues that their child might be having
We will provide staff with training to better communicate and build relationships with parents.
We will share the responsibility with parents to insure that all students meet high standards through the development and implementation of a School-Family Compact which was developed in cooperation with our PTT (Parent-Teacher Team).  The compact will be discussed at annual parent teacher conferences. 
The partnership between home and Waldron Elementary School will be supported by the Parent/Teacher Team made up of parents, teachers and principal who will continually assess, plan and implement strategies that help build the partnership.  Head Start parents will be encouraged to participate in the PTT. 
 A. District Policy on Parent Involvement 
1. In the fall, at an annual meeting at Waldron Elementary School, parents will be informed of the following: 
a. Title I policies and procedures, including School and District Family Involvement Policies. 
b. The School Improvement Plan. 
2. In the fall of each year parents and teachers will complete a School-Parent Compact. 
3. Parents will be included on the School Improvement Team to secure their consideration on the following matters among others: 
a. Needs assessment 
b. Program goals and objectives 
c. Educational strategies 
4.  School officials shall provide a full and timely response to any parent recommendations. 
5.  School officials shall be prepared to offer, upon request, such support and resources as are needed, including reasonable access to meeting space and necessary materials as well as opportunities to view the operation of programs, including classroom visits. 
6.  In developing methods and policy guidelines for parent consultation, parents and school officials shall conduct a review of parent consultation and parent involvement policy to determine barriers to full and effective parent involvement. This information shall then be used to review and revise the methods and policies for consultation in order to increase the effectiveness of parent consultation. 
B. Update written policies after consultation and review by parents, to ensure that parents are involved in the planning, design, and implementation of the Title I Program. 
1. Parent will have access to Title I laws, regulations, and other documents, including the program proposal and program evaluations. 
2.  Through meetings, parents will be involved in the planning, design, and implementation of the Title I Program and the School Improvement Plan. 
3.  Parents will be surveyed annually regarding parental participation and barriers to participation, and regarding overall parent involvement policies and procedures. 
C. Make parent involvement available and understandable to parents. 
1. Distribute parent involvement policies at the Annual Meeting and enter the policies on the District website.  

D. Schedule of Parent Training and Parent Meetings 

1. Establish schedule of parent education offerings, send notices to parents and enter the schedule on the District or School website. 

2. Establish a schedule of parent meetings. 

E.  Permit parents of participating children to observe Title I activities. 

1. Communicate to parents that they may observe their child's Title I instruction. 

2. During American Education week make a special effort to invite parents to visit their child's Title I classroom. 

F.  Conduct a parent-teacher conference with the parents of each participating child to discuss the child's progress, placement, and methods the parents can use to complement the child's instruction. 

1. Parent-teacher conferences will be held according to the regular school schedule. 

2. Provide parents of children whose MEAP performance was not proficient, opportunities to participate in the development of the Individual Student Success Plan. 
Component 6A.  Strategies to Increase Community Involvement and 

On-The-Job Learning (PA 25 Requirements)
In accordance with the state school improvement plan (PA 25), Waldron Elementary School will continue to use community resources and volunteers in the following ways;
·  Literacy Volunteers - This program involves community people reading with students who are at-risk and reading below grade level.

· Math Volunteers - This program involves community people helping students who struggle in math.

· Careers Day Volunteers - This program involves community people talking to the students about their jobs and their role in the community as a part of the civics strand of the curriculum.

· Middle/High School Mentors - This program is a mentoring program for our at-risk students who need a positive role model in their lives.  It is designed to provide a time during the school day for dialogue and relationship building.

· Parent/Teacher Team - This program is designed to bring parents, teachers and administrators together once a month to discuss and implement various strategies to help the students.
· School Improvement Committee - This program is designed to bring parents, teachers, school administration and school board members together once a month to discuss and implement school improvement policies.
Component 7.  Preschool Transition Strategies
Waldron Elementary School provides screening services to preschool students within Head Start programs.  In April of each year, Waldron Elementary School holds a kindergarten round-up.  Communication to families is sent through school-flyers and advertised on the district website.  Parents are offered two different days to come and complete paperwork, have questions answered, and make connections with school personnel.  Students visit stations to demonstrate literacy and math skills, fine and gross motor skills, and language skills.  During the school year before entering kindergarten preschool students participate in periodic visits to become familiar with the routines and expectations of kindergarten.  

Because of the close relationship between the kindergarten and our headstart, there is a continual interaction between them during the entire school year prior to kindergarten.  Waldron Elementary kindergarten teacher and the headstart teacher work together and plan several visits to the kindergarten classroom.  Waldron Elementary Special Education teachers and ISD teachers also meet with the incoming kindergarten students to help with any Individualized Education Plans (IEP) that will be needed for the upcoming school year.  

Students transitioning from headstart to kindergarten, and their parents, will have educational opportunities to aid in the transition are:

·  Visitation to the kindergarten room.

· Kindergarten transition activities embedded into the headstart curriculum.

· Kindergarten round-up with stations to actively involve and educate both parents and children about what to expect in kindergarten.  Topics include separation anxiety, health and personal care, curriculum, backpacks, lunch, and school calendar.

· Kindergarten teacher communicates to parents what to practice before the start of the school year.

· Perception surveys will also be handed out to parents in order to obtain information regarding what headstart parents want to know about kindergarten.

Component 8.  Teacher Participation in Making Assessment Decisions

Local Assessments
During the 2009 - 2010 school year the Waldron Elementary staff has started to meet in grade level meetings to gather to discuss and implement assessments, curriculum strategies and monitor progress made throughout the year.  This will continue to occur during future school years.  Waldron Elementary staff also participates in creating assessments to be used in all grade levels.

Data Analysis

Waldron Elementary grade levels use staff meetings and prep time to analyze standardized and local achievement data in the goal areas.  Staff members also spend time on their own looking at the data.  Waldron Elementary also has a staff member trained in data management.
Component 9.  Additional Assistance to Students Having Difficulty
Waldron Elementary staff is committed to learning by differentiating instruction in the classroom to meet the needs of all students.  For example, teachers use writer’s workshop and leveled reading to plan targeted instruction and materials for all students.  Staff members collaborate with support staff members to plan and implement this learning time.  Waldron Elementary is also starting to implement the RTI model into it everyday strategies.
Waldron Elementary also provides an after school program for students that are struggling.  The after school programs begin after the first marking period and is complete in May.  This program occurs Monday thru Thursday every week and is focused on our goals in reading and writing.
During the summer of 2010 Waldron Elementary School will also offer a jump start program for struggling students.  The jump start program will occur August 16 – 27 and again will focus on reading and writing.
	Grade level
	Content
	Criteria for selection
	Services Provided

	Kindergarten
	Reading
	MLPP below grade level
	Extra time and assistance in a small group setting with Title I staff

	1-5
	Reading
	DRA below grade level
	Extra time and assistance in a small group setting with Title I staff

	K – 5
	Writing
	Common prompts below expectations
	Extra time and assistance in a small group setting with Title I staff

	K – 5
	Math
	Saxon checklists for grade level expectations and weekly Saxon assessments
	Extra time and assistance in a small group setting with Title I staff


Component 10.  Coordination and Integration of Federal, 
State and Local Funds and Resources

The Superintendent, Title 1 Director and Business Manager meet regularly to discuss and plan use of funds from Title 1 and other state and federal sources based on the needs of the building.

Resources:  Waldron Elementary will use Title 1 funds, along with state and other federal funds to enhance the academic achievement of all students.

Support Programs:  Title IA, Title IIA, 31A, and IDEA

	Schoolwide Component
	Fund Source
	Programs

	1. Comprehensive Needs 

Assessment (CNA)
	General fund

Title I Planning Grant
	School Improvement Team Work

Consultant

	2. Schoolwide Reform Strategies
	General fund
Title IA
	School improvement and additional resources for students

	3. Highly Qualified Professional Staff
	General fund
	

	4. Strategies to Attract Highly Qualified Teachers
	General fund
	

	5. Highly Qualified and Ongoing Professional Development
	Title IIA
	Resources for PD in writing and reading

	6. Strategies to Increase Parental Involvement
	Title IA
PTT

General fund
	Family Literacy and Family Math events for parents

	7. Preschool Transition Strategies
	General fund
	

	8. Teacher Participation in Making Assessment Decisions
	General fund
	

	9. Additional Assistance to Students Having Difficulty
	Title IA
General fund 

Section 31A
	Title I staff and additional resources

	10. Coordination and Integration of Federal, State and Local Funds and Resources
	General fund
	


Evaluation of the Schoolwide Plan

Waldron Elementary School will evaluate this school improvement plan in multiple ways.  In May of each year, the school improvement team will evaluate the plan by:  the school improvement team reviewing its implementation and results, review goals, resources and calendar implementation.
The school improvement team and all staff members will review state assessments data along with building level assessments to determine effectiveness of the strategies emphasized.  The team and staff will also adjust for future success.

The school improvement plan will be updated and revised as charted below.

	Schoolwide Plan Component
	Evaluative Tool(s)
	Evaluative Members
	Frequency

	Comprehensive Needs Assessment
	State and Local Test Data, Perception Data, Demographic/Archival Data and Programs/ Processes Data
	School Improvement Team
	Spring of each year

	Schoolwide Reform Strategies
	Verification Records, State and Local Test Data
	School Improvement Team, Entire Staff
	Quarterly

	Instruction by Highly Qualified Teachers
	
	Superintendent/

Principal

	Annually

	Strategies to attract High-Qualified Teachers
	
	Superintendent/

Principal

	Annually

	Professional Development
	Staff Surveys, Verification Records 
	School Improvement Team,

Entire Staff
	Monthly and Annually

	Strategies to Increase Parental Involvement
	Surveys
	School Improvement Team,

PTT
	Fall and Spring of each year

	Preschool Transition Strategies
	Parent Survey and Staff Observation
	School Improvement Team,

Kindergarten Staff
	Spring of each year

	Teacher Participation in Making Assessment Decisions


	Staff Surveys
	School Improvement Team,

Entire Staff
	Spring of each year

	Timely Additional Assistance
	Sub-group Achievement Data and Progress Monitoring Data
	School Improvement Team, Entire Staff
	Quarterly

	Coordination and Integration of Funds
	District Review Meeting
	School Improvement Team
	Spring of each year


Glossary of Terms

AYP  -  Adequate Yearly Progress

DRA  -  Developmental Reading Assessment

MEAP  -  Michigan Educational Assessment Program
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School Data Profile
School Data Profile
School Code:  04330
School:  Waldron Elementary School


Principal:  William Stitt
Person/Group completing CNA:  Heather Hukill, William Stitt, Kimberly Bolz-Sweebe, Michelle Webb

Date: May 3, 2010
School and Student Demographic Data/Information

Enrollment:
1.  What grade levels are taught in this school?  K-5
2.  What is the current school enrollment?  139
3.  What has been the enrollment trend for the past five (5) years?           

             ______Increasing     ____X___ Stable    _______ Decreasing

	Year
	Year 1:  2005
	Year 2:  2006
	Year 3:  2007
	Year 4:  2008
	Year 5:  2009

	Grade
	#
	%
	#
	%
	#
	%
	#
	%
	#
	%

	K
	36
	22
	20
	15
	16
	12
	19
	14
	33
	24

	1
	29
	18
	25
	19
	29
	21
	19
	14
	16
	12

	2
	23
	14
	26
	19
	28
	20
	29
	22
	20
	14

	3
	20
	12
	22
	16
	23
	17
	21
	16
	27
	19

	4
	26
	16
	21
	16
	22
	16
	22
	16
	19
	14

	5
	27
	17
	20
	15
	20
	14
	24
	18
	24
	17

	
	
	
	
	
	
	
	
	
	
	

	Totals
	161
	
	134
	
	138
	
	134
	
	139
	


4. When looking at sub-groups, has the percentage of students from any group changed by more than 5% over the past five years? Yes
          If yes, for which sub-group(s)?  The Kindergarten sub-group has varied from 12% to 24%.  

	Group
	Total School Enrollment

	
	Year 1: 2005
	Year 2:

2006
	Year 3: 2007
	Year 4:

2008
	Year 5:

2009

	
	#
	%
	#
	%
	#
	%
	#
	%
	#
	%

	Economically Disadvantaged
	82
	51
	75
	56
	86
	62
	86
	64
	92
	66

	Race/Ethnicity
	<10
	
	<10
	
	<10
	
	<10
	
	<10
	

	Students with Disabilities
	16
	10
	15
	11
	21
	15
	19
	14
	21
	15

	Limited English Proficient (LEP)
	NA
	
	NA
	
	NA
	
	NA
	
	NA
	

	Homeless
	NA
	
	NA
	
	NA
	
	NA
	
	NA
	

	Neglected & Delinquent
	NA
	
	NA
	
	NA
	
	NA
	
	NA
	

	Migrant
	NA
	
	NA
	
	NA
	
	NA
	
	NA
	

	Gender
	
	
	
	
	
	
	
	
	
	

	  Male
	92
	57
	69
	51
	63
	46
	62
	46
	69
	50

	  Female
	69
	43
	65
	49
	75
	54
	72
	54
	70
	50


Summary of enrollment data/information:

1. After reviewing the information on enrollment, what patterns or trends in enrollment can be identified?  The economically disadvantaged students have increased by 15% over the last five years.  The percentage of students with disabilities has increased by 5% over the last five years.
2. After reviewing the changes in the school enrollment trends, what implications do the data present for the school in the following areas:  staffing, fiscal resource allocations, facility planning, parent involvement, professional development, advertisement, recruitment, etc.?  The decline in enrollment resulted in a reduction in resource allocation and also a cut in staffing.  Facility planning, parent involvement, professional development, advertisement, and recruitment have not significantly changed.
Staff:  

1.  What is the average number of years teachers in this school have been teaching? 15 years
2.  What is the average number of years current teachers have been assigned to this school? 15 years
	Questions
	# Teachers
	0-3 years
	4-8 years
	9-15 years 
	>15 years

	1.  Indicate how long teachers have been teaching.
	12
	0
	5
	1
	6

	2.  Indicate the number of years, each of the teachers has been assigned to this school.
	12
	0
	5
	1
	6


3.  For the teachers in this school, during the past school year how many teachers have been absent? 

    (Absences that result in a sub-teacher being assigned to the classroom)

	0-3 days
	4-6 days
	7-10 days
	11 or more days

	0
	3
	3
	6






This does not include professional development days.
4.  Indicate the number of teachers by grade level who meet the federal Highly Qualified and state Teacher Certification requirements for grade/subject area assignments.

	Grade/Subject Area
	Total Number of teachers in grade/subject
	% who meet Criteria
	% who do not meet criteria

	K-5
	12
	100
	0


5.  How long has the administrator(s) been assigned to this school?


Principal:  __1.5____

Assistant Principal(s):  ___1.5____
Parent/Community:
1.  Describe/list the types of family/community participation/engagement that are in place to support

     student achievement that are:
· Designed to encourage two way communications - Parent/Teacher Conferences, Telephone Conferences, Progress Reports, Behavior Reports, and Field Trips.
· Designed as one way communication only - District Newsletter, Weekly Elementary Newsletter, And Good News Postcards.

· Designed to actively involve parents/community in the decision making at the building  -  School Improvement Meeting,  Parent Teacher Team.
· Designed to actively involve parents/community in student learning  -  Family Nights, Science Fair, Music Programs, Talent Show, Open House, Grandparents Day, Muffins for Mom, Donuts for Dads, Field Day, Community Picnics, Waldron Idol, Halloween Parade, McTeachers’  Night, Authors’ Celebration, Book Fair, Health and Fitness Day, Workout Wednesday.

2.  Does the school have a current parent/teacher compact for each student? (Required for Federal 

Funds).  All parents and students sign that they have and will follow the student handbook.  We will        amend the parent-teacher compact for the 2010-2011 school year.
3.  Using the following chart, how has parent/guardian attendance at parent-teacher conferences

     changed over the last five years?

	Group
	Parent Conference Attendance

	
	2005
	2006
	2007
	2008
	2009

	
	#        
	%
	#
	%
	#
	%
	#
	%
	#
	%

	Economically disadvantaged
	
	
	
	
	
	
	
	
	
	

	Race/Ethnicity
	
	
	
	
	
	
	
	
	
	

	Students with Disabilities
	
	
	
	
	
	
	
	
	
	

	Limited English Proficient (LEP)
	
	
	
	
	
	
	
	
	
	

	Homeless
	
	
	
	
	
	
	
	
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	
	

	  Male
	
	
	
	
	
	
	
	
	
	

	  Female
	
	
	
	
	
	
	
	
	
	

	Total
	161
	89
	134
	90
	138
	94
	134
	96
	139
	97


We are developing a process to collect this data and disaggregate by sub-groups.

Summary of School Demographic data and Information

1. Based on the staff discussions about the data contained in the sample charts, are there any areas of concern noted?  Yes
2. If yes, what are the areas of concerns?  The economically disadvantaged group has grown by 15% over the past five years.

3. After discussion about these areas of concerns, what possible causes for the problems were identified?  Our current state economy and the nature of our community.
1. What skill area(s) is the school doing well on?  Math and, in some grades, Reading
2. When comparing the school with the state, which skills would the staff identify as a challenge area for the school?  Reading comprehension and Writing
3. When reviewing the district curriculum, where are these skills taught?  All grade levels 
4. When reviewing the school instructional program, are these skills being taught at the appropriate grade level?  Yes
5. How can this information be used for curriculum, instructional and remediation purposes?   Data drives instruction
Grade Level Achievement –School Level Data – All Students MEAP

 Year:  2008

	
	% of Population Demonstrating Proficiency of GLCE/HSCE*

	Grade
	ACS**
	% HQ ***
	Reading
	Math
	Science
	Social Studies

	
	
	
	#
	%
	#
	%
	#
	%
	#
	%

	K
	`
	100%
	
	
	
	
	
	
	
	

	1
	
	100%
	
	
	
	
	
	
	
	

	2
	
	100%
	
	
	
	
	
	
	
	

	3
	20
	100%
	
	63
	
	89
	
	
	
	

	4
	22
	100%
	
	75
	
	85
	
	
	
	

	5
	24
	100%
	
	68
	
	73
	
	64
	
	

	6
	22
	100%
	
	71
	
	81
	
	
	
	48


Year:  2009
	
	% of Population Demonstrating Proficiency of GLCE/HSCE*

	Grade
	ACS**
	% HQ ***
	Reading
	Math
	Science
	Social Studies

	
	
	
	#
	%
	#
	%
	#
	%
	#
	%

	K
	`
	100%
	
	
	
	
	
	
	
	

	1
	
	100%
	
	
	
	
	
	
	
	

	2
	
	100%
	
	
	
	
	
	
	
	

	3
	24
	100%
	
	83
	
	96
	
	
	
	

	4
	15
	100%
	
	53
	
	80
	
	
	
	

	5
	21
	100%
	
	67
	
	86
	
	62
	
	

	6
	23
	100%
	
	87
	
	80
	
	
	
	72


**ACS – Average Class Size

*** Highly Qualified as defined by NCLB or State Teacher Certification Requirements

What additional data sources (other than MEAP/MME) were used to inform decision making about 

student achievement?  Other data sources are indicated on the graph below
	Name and Type of Measurement Instrument
	Grade level Assessed
	Subject Area Assessed

	1  DRA
	K-3,5
	Reading

	2  Saxon Math
	K-5
	Math

	3  Report Cards
	K-6
	All
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	In the fall 81% of students were at or above grade level in reading.  13% were moderately at risk for reading difficulty.  6% were acutely at risk for reading difficulty.  Mid-year 81% of students were at or above grade level in reading.  13% were moderately at risk for reading difficulty.  6% were acutely at risk for reading difficulty.
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	   In the fall 29% of students were at or above grade level in reading.  18% were moderately at risk for reading difficulty.  53% were acutely at risk for reading difficulty.  Mid-year 25% of students were at or above grade level in reading.  25% were moderately at risk for reading difficulty.  50% were acutely at risk for reading difficulty.  
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	   In the fall 54% of students were at or above grade level in reading.  25% were moderately at risk for reading difficulty.  21% were acutely at risk for reading difficulty.  Mid-year 58% of students were at or above grade level in reading.  19% were moderately at risk for reading difficulty.  23% were acutely at risk for reading difficulty.  
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	   Mid-year 58% of students were at or above grade level in reading.  19% were moderately at risk for reading difficulty.  23% were acutely at risk for reading difficulty.  In the spring % of students were at or above grade level in reading.  
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	   In the fall 64% of students were at or above grade level in reading.  18% were moderately at risk for reading difficulty.  18% were acutely at risk for reading difficulty.  Mid-year 59% of students were at or above grade level in reading.  23% were moderately at risk for reading difficulty.  18% were acutely at risk for reading difficulty.  

	

	

	

	

	



Continuity of Instructional Program

Exiting Students who have been in school for their entire instructional program

	Students


	# of Students
	% of students proficient

Reading
	% of students proficient

Math
	% of students proficient

Social Studies
	% of students proficient

Science

	Students who have been in school for all grades taught since Kindergarten
	16
	87

13 of 15
	88

14 of 16
	75

12 of 16
	64

	Others
	11
	100

8 of 8
	67

6 of 9
	67

6 of 9
	



Some students took the math but not reading.

Using the information gathered about the school’s instructional program, discuss the following:
1.  What data/information (other than MEAP/MME/CLCE/HSCE) does the school use to measure student achievement at each grade level? Developmental Reading Assessment, Quarterly Assessments, Saxon Math Assessments.

2.  What are the criteria for student success at each grade level? Grade level proficiency in reading and math.

3.  How has student achievement changed over the last 3 years?  We do not have enough data to compare data over the last three years.

4.  What examples of outcome indicators have been developed for analysis of writing, reading, science, math, and social studies? Teacher-developed rubrics and report cards.
5.  What examples of demographic indicators have been developed for analysis of writing, reading, science, math, and social studies? The district is in the process of developing a data collection instrument that enables us to analyze demographic information.
6.  What process indicators have been developed for analysis of writing, reading, science, math, and social studies? We are developing process indicators for our instructional strategies.
7.  Which grade level(s) is not meeting the criteria for grade level proficiency and would be identified as a challenge area by the staff?  Fifth grade reading scores from 3rd have decreased from 83% proficient to 67% proficient in 2009. 
8.  For any grade level identified as a challenge, after reviewing the data and information, what has the staff determined to be a leading cause for any challenge identified.  Some possible causes:  student lack of understanding of testing vocabulary, necessity for more abstract thinking, reading deficiency, lack of student motivation to do well on tests, lack of long term stability in administrative leadership and lack of a unified curriculum
9.  For any grade level identified as a challenge area, what impact, if any, could teacher absences that resulted in significant interruption in instruction be a factor.  (Be sure to track teacher absences back to prior grades).  In at least one case an extended teacher’s leave of absence would have had an impact.  Also, in some cases, students have had rotating teachers due to staffing needs.
Sub Group Analysis

      Grade: 3


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Math

	
	Year 07/08
	Year 08/09
	Year 09/10
	Year 07/08
	Year 08/09
	Year 09/10

	Social Economic Status (SES)
	92
	63
	85
	100
	88
	100

	Race/Ethnicity
	<10
	<10
	<10
	<10
	<10
	<10

	Students with Disabilities
	<10
	<10
	<10
	<10
	<10
	<10

	Limited English Proficient (LEP)
	<10
	<10
	<10
	<10
	<10
	<10

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	<10
	<10
	<10
	<10
	<10
	<10

	   Male
	83
	<10
	85
	100
	<10
	92

	   Female
	82
	64
	82
	100
	91
	100

	Aggregate Scores
	83
	63
	83
	100
	89
	96

	State 
	86
	87
	90
	90
	91
	95


Grade: 4
 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Math

	
	Year 07-08
	Year 08-09
	Year 09-10
	Year 07-08
	Year 08-09
	Year 09-10

	Social Economic Status (SES)
	67
	82
	50
	75
	82
	83

	Race/Ethnicity
	<10
	<10
	<10
	<10
	<10
	<10

	Students with Disabilities
	<10
	<10
	<10
	<10
	<10
	<10

	Limited English Proficient (LEP)
	<10
	<10
	<10
	<10
	<10
	<10

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	<10
	<10
	<10
	<10
	<10
	<10

	   Male
	64
	<10
	<10
	82
	<10
	<10

	   Female
	91
	82
	<10
	91
	73
	<10

	Aggregate Scores
	77
	75
	53
	86
	85
	80

	State 
	84
	83
	84
	86
	88
	92


Grade: 5
Percent of Sub-group meeting State Proficiency Standards

	Group
	Math
	Science
	Reading

	
	Year 07-08
	Year 08-09
	Year 09-10
	Year 07-08
	Year 08-09
	Year 09-10
	Year 07-08
	Year 08-09
	Year 09-10

	Social Economic Status (SES)
	69
	62
	83
	50
	50
	50
	50
	62
	69

	Race/Ethnicity
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Students with Disabilities
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Limited English Proficient (LEP)
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	<10
	<10
	<10
	<10
	64
	<10
	<10
	<10
	<10

	   Male
	<10
	73
	76
	<10
	64
	65
	<10
	73
	50

	   Female
	62
	73
	73
	54
	64
	55
	38
	64
	82

	Aggregate Scores
	53
	73
	86
	53
	64
	62
	63
	68
	67

	State 
	74
	77
	79
	82
	83
	81
	82
	81
	85


These charts look at data for full academic year students
1. Based on MEAP/MME reports, which of the sub-groups are not at/or above the current state AYP content area targets?  In 2007-2008 Fifth Grade Reading:  SES;  In 2009-2010 Fourth Grade Reading:   SES, Fifth Grade males 
2. Are any of the sub-groups scoring more than 10 percentage points lower than the current state AYP targets?  Yes, in 2009-2010 the males
3. Based on the staff’s review of these data and information, what has the school staff determined to be the contributing cause(s) for the gaps?  Children from low income families may not have the same opportunities as other socio-economic sub-groups.  In our opinion, the reading component of the MEAP does not capture the male interest level.
4. What trends have been identified when looking at the 3 years of MEAP/MME of data?  We cannot identify any trends based on the three years presented.
5. Were there any discrepancies between the sets of data?  If so: 

· How do additional data sources compare? No significant discrepancies
· Are the data from the additional data sources congruent with MEAP/MME results?  Yes
· What discrepancies were noted?  None
· How are these different data sources used for planning purposes?  The data sources are used to guide curriculum planning
· How does staff collaboratively analyze student work?  We are currently meeting to collaboratively analyze student work.
Review of Special Education Population

Students with Disabilities Group Demographics

Review of Special Education Population

Students Taking the MEAP/MME

	Sub-group:

Students with Disabilities (use ed. settings data from MI-CIS)
	Total # of Students

In Group
	% of Total District

Population
	% of Students Scoring in Each Category

	
	
	
	ELA
	Math
	Science
	Soc. Stu.

	
	
	
	B
	P
	A
	B
	P
	A
	B
	P
	A
	B
	P
	A

	Instructed in General Education Setting 80% or more
	11
	8
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Instructed in general Education Setting 79-40%
	1
	1
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Instructed in general education <40%
	10
	7
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10


Note:  B=Basic, P=Proficient, A=Advanced

MEAP analysis question

1. How many students with disabilities in the school participate in the MEAP/MME testing (number enrolled vs. number participating)?  9 out of 22 
2. What percentage of students took MI-Access or other modified test?  27% took the MI-Access, 14% took the MEAP Access
3. Are there any grade levels, subject areas, or disability groups with significant changes in their MEAP/Mi-Access performance over the past 3 years?  If there are significant changes in performance, why?  No significant changes over the last three years.  The students continue to struggle in reading but have had success in math.  Students took MEAP-access for the first time in 2009.
4. Is there a difference in performance between students who receive content instruction in general education settings and those who receive content instruction in special education settings? If there is a difference in performance, why?  At this time we are unable to determine.  We have less then 10% that receive their instruction in the special education setting.
Curriculum/Delivery
1. What is your school’s identification rate for students with disabilities?  How does this compare to the overall identification rate in your district?  

a. How does your school identification rate for any specific disability category differ from your district’s identification rate? N/A
b. Is there over or under representation of racial/ethnic groups in your school’s special education programs?  Currently we do not have a sub-group in the area of race/ethnicity. 

c. Are there differences in achievement between racial/ethnic groups for students with disabilities?  Currently we do not have a sub-group in the area of race/ethnicity.
2. For students not receiving instruction in general education setting, what curriculum is used and how is it aligned with the State Grade Level Content Expectations/High School Content Expectations, and/or Extended Grade-level Content Expectations?  All students are receiving instruction in the general education setting.  Special Education teachers help general education teacher modify and differentiate instruction.

3. How are services provided that will help the student become successful in the general education setting? For example:

a) Co-Teaching – Presently exploring various co-teaching opportunities.
b) Differentiated instruction – Implemented fully into everyday instruction in some classrooms.
c) Supplementary aids and services – All students with an IEP have supplementary services.

d) Peer tutoring – Peer tutoring is used in every classroom.

e) Additional Interventions – Presently working on RTI in every classroom.
4. How do you ensure that students with disabilities have access to the full array of intervention programs (Title 1, Title III, Section 31a, credit recovery programs, after-school programs, etc.)?  The special education supervisor oversees that all special education students’ rights are followed.
Archival Data 
Mobility Data

Year: 2007-2008
	Mobility

	Grade
	# of Students
	Number Entering
	Number Leaving

	K
	16
	3
	1

	1
	29
	1
	1

	2
	28
	0
	0

	3
	23
	4
	3

	4
	22
	1
	0

	5
	20
	2
	2

	Total
	138
	+12
	-7


(Last of count day 9/26/07)
Discipline Data

Year: 2007-2008

Numbers are less than 10; does not apply
	Grade
	# of

Students
	# of

Absences
	# of

Suspension
	# of

Expulsions
	Unduplicated Counts

	
	
	
	
	
	

	
	
	>10
	<10
	In*
	Out*
	In*
	Out*
	In*
	Out*

	K
	
	
	
	
	
	
	
	
	

	1
	
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	
	
	

	9
	
	
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	
	
	

	11
	
	
	
	
	
	
	
	
	

	12
	
	
	
	
	
	
	
	
	



*in school / out of school

K-5 Attendance was 94% throughout the school year. We will develop a system to be able to break down by grade.
Archival Data 
Mobility Data

Year: 2008-2009
	Mobility

	Grade
	# of Students
	Number Entering
	Number Leaving

	K
	18
	4
	3

	1
	19
	4
	3

	2
	27
	7
	3

	3
	21
	3
	3

	4
	22
	2
	0

	5
	24
	2
	1

	Total
	131
	+21
	-13


(Last of count day 9/24/08)
Discipline Data

Year: 2008-2009

Numbers are less than 10; does not apply
	Grade
	# of

Students
	# of

Absences
	# of

Suspension
	# of

Expulsions
	Unduplicated Counts

	
	
	
	
	
	

	
	
	>10
	<10
	In*
	Out*
	In*
	Out*
	In*
	Out*

	K
	
	
	
	
	
	
	
	
	

	1
	
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	
	
	

	9
	
	
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	
	
	

	11
	
	
	
	
	
	
	
	
	

	12
	
	
	
	
	
	
	
	
	


K-5 Attendance was 96% for throughout the school year. We will develop system to be able to break down by grade.
Enrollment and Graduation Data

Year: 2007-2008
	Grade
	# of

Students
	# of

Retentions
	# promoted to next grade

	K
	16
	0
	16

	1
	29
	1
	28

	2
	28
	0
	28

	3
	23
	0
	23

	4
	22
	0
	22

	5
	20
	0
	20


Enrollment and Graduation Data

Year: 2008-2009
	Grade
	# of

Students
	# of

Retentions
	# promoted to next grade

	K
	19
	2
	17

	1
	19
	0
	19

	2
	29
	1
	28

	3
	21
	0
	21

	4
	22
	0
	22

	5
	24
	0
	24


Sub Group Analysis

                  Year: 2007-2008
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	In*
	Out*

	SES
	86
	
	
	
	
	
	
	

	Male
	63
	
	
	
	
	
	
	

	Female
	75
	
	
	
	
	
	
	

	Totals
	138
	
	
	
	
	
	
	


                   Year: 2007-2008
	Group
	# of

Students
	# of

Retentions
	# of

Dropout
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	86
	
	N/A
	
	
	

	  Male
	63
	
	N/A
	
	
	

	  Female
	7
	
	N/A
	
	
	

	Totals
	138
	
	N/A
	
	
	


                  Year: 2008-2009
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	In*
	Out*

	SES
	86
	
	
	
	
	
	
	

	Male
	62
	
	
	
	
	
	
	

	Female
	72
	
	
	
	
	
	
	

	Totals
	134
	
	
	
	
	
	
	


                   Year: 2008-2009
	Group
	# of

Students
	# of

Retentions
	# of

Dropout
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	86
	
	N/A
	
	
	

	Gender
	134
	
	N/A
	
	
	

	  Male
	62
	2
	N/A
	60
	17
	17

	  Female
	72
	1
	N/A
	71
	17
	15

	Totals
	134
	3
	N/A
	
	34
	32


1. What are the student mobility rates for the school and for each identified sub-group?  We have a student mobility rate of 25%.  In reviewing the raw data we noted that a significant number of students were in, out and back in again.  (10 students in the 2008/2009 school year were in and out.) 

2. Has the mobility rate changed over time?  We’ve only collected one year of data.  We will collect the data next year and look for trends.

3. What percentage of students has been in the school since the first day of school?  75% 

4. What are the differences in achievement between students who have been in the school since the first day of school and those students who moved in during the school year?  60% of the entering students were below grade level.
5. What is the average student attendance rate? (For whole school and by sub-group).  From our student data system we figured an average daily attendance rate.

6. What % of students missed more than 11 days of school?  Is there a high concentration in any of the school sub-groups?  In 2007/2008 22% of students missed 11 or more days of school.   In 2008/2009 27% of students missed 11 or more days of school.  
7. Are there grade level differences in attendance?  We have fewer than 20 students in most grades; therefore we didn’t look at this.

8. What is the trend of dropouts over the past 3-5 years (whole school and sub-group)?  Does not apply to our school
9. Has the dropout rate decreased, increased or stayed the same?  Does not apply to our school
10. What does the dropout pattern look like when disaggregated by sub-group? Does not apply to our school
11. Is there a grade level that has a higher percentage of students dropping out? Does not apply to our school
12. What are the achievement levels of students who dropout of school? Does not apply to our school
13. What are the attendance patterns of students who dropout of school? Does not apply to our school
14. What are the discipline patterns of students who dropout of school? Does not apply to our school
15. What percentage of eligible students is participating in Extended Learning Opportunities? Does not apply to our school
16. Are the percentages for participation in Extended Learning Opportunities increasing? Does not apply to our school 
17. What is the school doing to inform students and parents of Extended Learning Opportunities? Does not apply to our school
18. How may of the schools 8th graders have a parent approved Educational Development Plan on file? Does not apply to our school
19. What data do you have that documents that all of these EDP’s are reviewed and updated annually to ensure academic course work aligns with the EDP? Does not apply to our school
20. Based on a review of these data about student mobility, attendance, behavior, dropout, graduation rates, and extended learning opportunities, did the staff identify any areas of challenge?  Helping new students adjust to our curriculum expectations is a challenge, especially Saxon math.
21. For the identified challenge(s), what has the staff/school determined to be the leading cause(s) for the challenge(s)?  Students are unfamiliar with our curriculum.
Perception Data:

Student - 5th Grade
1. In what ways does the school collect information about student perception in the following areas:

· How they feel about their school: Three out of 23 had a neutral response and 19 had a positive response.

· How they feel about their teacher: Two out of 23 had a neutral response and 21 had a positive response.

· How they feel about their principal: Two out of 23 had a neutral response and 21 had a positive response.

· How do you think your teacher feels about you: Five out of 23 had a neutral response and 18 had a positive response.

· How do you think your principal feels about you: Three out of 23 had a neutral response and 20 had a positive response.

· What do you feel your teacher’s expectations are for your learning: Two out of 23 had a neutral response and 21 had a positive response. 

2. In what ways does the school collect information about parent/guardian perception in the 
      following areas:

· Teacher preparation and ability to prepare their children to be successful learners

· Principal(s) effectiveness

Parents/Guardians:
Waldron Area Schools

Parent Survey  -  2009

	
	Strongly Agree
	Agree
	Neutral
	Disagree
	Strongly Disagree

	1.  I believe that the principal is the Instructional Leader in my child’s school.

4.31
	29
	34
	7
	
	

	2.  I believe the school’s administration is visible in my child’s classrooms.

3.94
	18
	33
	17
	1
	1

	3.  I believe the school’s administration supports and attends extra-curricular activities (parent nights, sports, plays, ect…)

4.39
	35
	28
	6
	1
	

	4.  The teachers communicate and demonstrate that they believe all students can learn.

3.62
	8
	32
	26
	4
	

	5.  My child’s school offers a variety of programs to assist students with different kinds of needs to meet high academic standards.

4.16
	21
	40
	8
	1
	

	6.  The school staff encourages me to set high expectations for my child’s overall achievement.

4.33
	33
	29
	6
	2
	

	7.  My child’s teacher promotes and expects academic excellence.

3.74
	12
	35
	16
	7
	

	8.  I believe that my child is actively engaged in teacher-planned learning activities during the school day.

4.44
	40
	24
	3
	3
	

	9.  I believe that my child’s school, teaching is focused on state standards for which all students are held accountable.

4.46
	40
	26
	1
	2
	1

	10.  My child feels safe at school.

4.43
	37
	28
	3
	2
	

	11.  My child’s teachers are focused on teaching and learning.

4.54
	44
	23
	1
	1
	1

	12.  I have read the district’s code of student conduct.

4.24
	31
	29
	7
	2
	1

	13.  I believe that the district’s code of student conduct is strictly enforced across the district.

4.04
	26
	26
	14
	3
	1

	14.  I believe that the district’s code of student conduct is equally applied to all students in the district.

4.43
	35
	31
	3
	1
	

	15.  The staff at my child’s school encourages positive social interaction among and between the students.

4.07
	23
	32
	12
	3
	

	16.  I am regularly informed of my child’s progress in addition to receiving a report card.

4.11
	25
	31
	11
	3
	

	17.  Students in my child’s school have the opportunity to receive additional help with skills they have trouble mastering.

4.10
	26
	28
	13
	3
	

	18.  My child’s report card accurately reflects academic achievement in a way that I can understand.

4.01
	21
	34
	12
	1
	2

	19.  My child’s teacher provides opportunities for me to discuss my child’s overall progress.

4.01
	23
	30
	12
	5
	

	20.  I received timely information about all aspects of my child’s schooling.

4.02
	22
	33
	10
	5
	


   The parent survey indicates that students are active participants in their learning activities.  Parents also feel strongly that their children’s teachers are focused on teaching and learning and that their teachings are based on state standards.  A challenge for our school district is to communicate to all parents that we do indeed believe all students can learn and that teachers expect and promote academic excellence.

Teacher Perception Data
Staff

3. In what ways does the school collect information about staff perceptions in the following areas:

· High expectations for all students

· Coherence of instructional program

· Leadership effectiveness and support
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   This graph shows that Waldron teachers have been teaching for at least four years.  Waldron teachers offer valuable teaching experience.
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   This graph shows whether teachers believe that their students can apply what they are learning in the classroom to everyday life.  Waldron teachers do believe their students can apply these skills and have a positive perception of their student’s learning. 
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   This graph shows how Waldron teachers feel about their students’ parental support.  Teachers agree that the parents are supportive of disciplinary procedures at school.  However, they do not feel that parents provide enough help and encouragement in the area of homework and school success.
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   This represents teachers’ perceptions of students’ strengths.  Waldron teachers feel that students are strongest in the area of math.  They believe students are weak in the area of computers/technology. 
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      This graph demonstrates teachers’ perception of their leadership.  Overall, teachers are pleased with the principal’s performance. 
   To summarize, Waldron teachers have a positive view of their students and believe their students can and do apply their learning to their everyday lives.  They feel students have compelling abilities in the core academic areas.  Teachers believe that the current leadership in Waldron is encouraging and is leading our school in a positive direction. 
Community Perception Data

Community

4. In what ways does the school collect information about community perception in the following areas:

· Teacher preparation and ability to prepare all students to be successful learners

· Principal(s) leadership abilities

· Staff has high expectations for all students

	Survey question
	Response

	How do you feel about Waldron Area Schools; the teachers; the administration?
	The community feels positively about staff.

	Do you believe that Waldron Area Schools is preparing students to be successful in the future?
	Yes they are preparing students.

	As a community member, do you fee welcome at Waldron Area Schools? 
	Absolutely.

	What areas do you think Waldron Area Schools needs to address?
	Healthy school lunches and snacks.

	What areas do you think are the strengths of Waldron Area Schools?  
	Family atmosphere and community functions.


Summary Discussion:  Perception Data
1. In what ways does the school use this perception information to inform decision-making

     activities? The community is a big part of Waldron Area Schools.  We believe that       working together will strengthen our effectiveness as a school.  We will and have listened to the community as we prepare our students to life after school.  Their positive comments are a result of open communication and respect from both sides.
2. What challenges have been identified as a result of reviewing the data/information collected

about stakeholder perceptions?  The stakeholders see a need for healthier school lunches and snacks. 
Professional Development Assessment

In order to incorporate the required state professional development plan into your school 
improvement plan, discuss the following questions and identify area of needs: 
1. Based on a review of the professional development needs/activities identified by stakeholders in 
the building what activities were noted that stakeholders would like to address?  Students could benefit from a stronger home-school connection.  Students could benefit by participating in a balanced literacy program which needs to be supported by professional development for the staff. 
2. What activities have the building provided that will build collaborative decision making skills for
 teachers and instructional leaders in the building?  Title I grade level meetings and attending professional development as a K-12 team (START Training)  
3. What activities have been provided that will improve site-based decision making skills for school
leaders?  Meeting to assess MEAP scores, staff input on school improvement goals and Team meetings
4. What activities have been provided that will improve the school improvement planning process
 to better meet the teaching and learning needs within the building?  Team meetings and school-wide school improvement planning committee
5. What activities does the building currently have in place to improve instructional leadership 
skills?  Training individuals as staff trainers
6. Describe how professional development activities are collaboratively designed to support building level school improvement efforts.  How are they tied to teacher or student identified needs? Who is involved?  We are currently in the beginning stages of designing these activities based on student and teacher needs.
7. What resources are available to support professional learning activities?  Professional libraries      available, support from Title I Reading and Math Specialists, professional development opportunities in the areas of reading and writing, ISD sponsored professional development in various areas
8. What activities have been identified to support classroom teacher use of student 
achievement data to guide instruction and remediation activities within the building(s)?   

Team meetings; Guided reading, K-5, with added reading instructor and additional instructional staff; adoption of Zoo-phonics reading program, after-school reading and writing instruction, Tier II reading intervention

9. How does the school currently use professional development as a way to eliminate the 

achievement gap?  By using MEAP results to find weaknesses and problem-solve best practices in those areas
10. What policy/practice does the building/district have in place to support professional learning 

communities?  Team meetings, county wide in-services 
11. How are professional learning activities that are offered, measured for their impact on teaching 
and learning?  We’ve not yet evaluated team meetings
Summary of Professional Development: Concerns, Factors, and Actions

After reviewing the school, staff, parent and community, and student achievement data for the building, and information about professional development needs identified by stakeholders within the building, what did the building identify as areas of need for professional development?  Time allotted for MEAP evaluation, opportunities to observe teachers proficient at using an uninterrupted 90-minute reading block, assessment training for staff 
Technology Assessment:  (Necessary if applying for E-rate funding)
1. Describe the School/District Technology Protection Measure that is/will be in place to block or filter adult and student internet access to inappropriate materials (visual depictions that are obscene, child pornography, or harmful to minors). Sonic Firewall Content Filtering and Gaggle email
2. How will the school monitor adult and student use of the internet? Individual logins secure    passwords, firewall monitoring
3. Does the school/building have an Internet Safety Policy in place?  Does it meet the requirements as outlined in the state Technology Planning and CIPA (Children’s Internet Protection Act) requirements? Yes, required by state and approved in our technology plan.
4. Does the district have a process to provide public notice and hearings about the Internet Safety Policy? Yes, school newsletters and a program provided by the State Attorney-General’s office.

5. Based on a school-wide assessment, what telecommunication services, and hardware support teaching and learning within the school? State requirement that all students are technology trained by the 8th grade
6. Based on this school-wide assessment, what needs were identified by the school in the following areas: 
	Item
	Need

	Infrastructure (wiring, internet connections T1 etc.)

       In all classrooms

       In all labs

       In all media centers

       In the main office

       In counseling offices

       Support staff offices
	-higher speed internet

-library electronically inventoried

-working wireless internet connections in every classroom

-projectors to enable the use of United Streaming

	Hardware
	-multiple mini workstations (3-5 computers)

	Software
	-upgrade Elementary Computer Lab to Windows Server

	Professional Development
	-training with United Streaming

-Smartboard training


7. What actions has the school/district taken to identify and promote curriculum and teaching strategies that integrate technology effectively into curriculum and instruction? Detailed outline in technology plan.
8. How has the district adjusted its curriculum to include technology literacy of all students? Providing more access school wide.
9. How has the school adjusted its instructional program to address these curriculum adjustments? Lengthened lab time and provide more computer lab space in the high school and library. 
For more information on these requirements go to: www.siuniversalservice.org/reference/

School Data Analysis
1. Based on a review of the data and the staff discussion around the questions on the preceding pages, state the school’s conclusions regarding the strengths and challenges of student learning need.

	Strengths: Our students score well on MEAP Math Assessments.

	Challenges: Our student’s areas of need are reading and writing.


2.  For the challenges listed above, what content area goals have the school established for student achievement that will be addressed in the school improvement plan? (Use chart below to list).
	Content Area
	Student Achievement Goal

	1.  Reading
	All students will improve their reading proficiency.

	2.  Math
	All students will continue to improve to meet AYP targets.

	3.  Science
	All students will continue to improve to meet AYP targets.

	4.  Social Studies
	All students will continue to improve to meet AYP target.

	5.  Writing
	All students will improve their writing proficiency.


3.  For the goals listed above, what did the school student data identify as the gap between where current student achievement is and where the building would like it to be? (Use the chart below to list).

	Student Achievement Goal
	Need:  Identified Gap*

	1.  Reading
	2009/2010 MEAP scores show that 83% of 3rd grade                                                                students are proficient, 53% of 4th grade students are proficient, and 67% of 5th grade students are proficient.      

	2.  Math
	2009/2010 MEAP scores show that 96% of 3rd grade students are proficient, 80% of 4th grade students are proficient, and 86% of 5th grade students are proficient.  While all sub-groups are above current AYP targets, as the targets increase we need to continuously improve to meet the new targets.

	3.  Science
	

	4.  Social Studies
	

	5.  Writing
	2008/2009 MEAP scores show that 25% of 4th grade students are proficient.


* Gap refers to the difference between where students are currently achieving and where the school would like achievement to be.


Goal chart

	School:  Waldron Area Schools                                                                                     
	School Year:  2009-2010

	Section I:  Comprehensive Analysis of Student Achievement

	Content Area:  Writing   
	(x) Active Goal* () Maintenance Goal* () Revised Goal*

	Student Goal Statement:  For the 2011-2012 school year, all students will improve in writing.  Waldron fourth grade students will meet state writing AYP targets with at least 40% of students including all sub-groups scoring proficient.

	Statement of gap in student achievement (Need Statement):   2008-2009 MEAP scores show that 33% of third graders and 25% of fourth graders are proficient in writing.  Both grades were below the writing AYP target.



	Contributing Cause for the gap in student achievement:  Lack of teacher confidence in teaching writing, inconsistent teaching of writing strategies and time devoted to writing, staff changes, lack of follow up after professional development in writing

	List the multiple sources of data used to identify this gap in student achievement:  MEAP

	Goal Area #1


	Writing

	Rationale

(Need)
	2008/2009 MEAP scores show that 25% of 4th grade students are proficient. 

	Goal 1
	By Fall of 2012, Waldron students will show an improvement in Writing as measured by the MEAP results.   

	Objective
	4th grade MEAP scores will increase from 25% to 33% proficiency.



	Instructional 

Strategy #1
	Implement Lucy Calkins’ Writer’s Workshop in our daily writing practice.  Mini-lessons on identified content expectations in Writing will be taught in a whole group setting by the classroom teacher 5 days per week.  Teachers, in small group settings (5-8 students) will conference weekly with students (September through May).  Students’ work will be displayed monthly as well as at a “Writers’ Celebration” award assembly.

	Research/Resources
	The Art of Teaching Writing by Lucy McCormick Calkins, Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins and Arby Oxenhorn

	Professional Development
	Colleagues will support each other in the fundamentals of Writer’s Workshop as received through professional development in the area of writing for the 2008-2009 and 2009-2010 school years and at on-going team meetings throughout the 2010-2011 school year.   

	Parent Involvement
	Information and rubrics on this program will be shared with parents annually at the Waldron Open-House Night in September.  We will hold a Family Literacy Night/Annual Title I Parent Meeting mid-year with staff available to discuss with families the writing process and samples of students’ writing portfolios.  Parents will be invited to attend the monthly award assembly.

	At-Risk Students’ Support
	Students are identified based on local and MEAP Writing Assessment Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom writing instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers. 
· Students will receive additional writing support in an extended day program offered Monday through Thursday beginning in November lasting through May.                                  

· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math. 

	Evaluation
	MEAP

Common prompts will be administered four times each school year in October, January, March and May to obtain local data.  These prompts will help to identify/measure student progress and drive our writing instruction.

In order to make informed decisions about instruction and changes in writing groups, monthly prompts will be administered to assess writing progress in grades 1-5.  Drawing on student performance, student needs will determine the changes within writing groups.  Kindergarten will be assessed at the beginning of the second semester and the beginning of the fourth marking period. 

	Evidence of Success
	The building level administrator and School Improvement Team will verify that the strategies are being implemented through the collection of data at team meetings. A monthly checklist to show grade level content expectations are being taught in writing will be required. 


	Instructional 

Strategy #2
	Utilize 6 +1 Traits Rubrics created by the School Improvement Team to inform students how to improve their writing, including writing in the areas of science and social studies. 

	Research/Resources
	The Art of Teaching Writing by Lucy McCormick Calkins, 6 +1 Traits of Writing: Theory and Practice by Ruth Culham.

	Professional Development
	Colleagues will refresh/train staff members on the 6 +1 Traits of Writing.  Teachers will visit classrooms that are proficient in using the 6 +1 Traits model.

	Parent Involvement
	Information and rubrics on this program will be shared with parents annually at the Waldron Open-House Night in September.  We will hold a Family Literacy Night/Annual Title I Parent Meeting mid-year with staff available to discuss with families the writing process and samples of students’ writing portfolios.  Parents will be invited to attend the monthly awards assembly.

	At-Risk Students’ Support
	Students are identified based on local and MEAP Writing Assessment Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom writing instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers. 

· Students will receive additional writing support in an extended day program offered Monday through Thursday beginning in November lasting through May.                         

· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math. 



	Evaluation
	MEAP

Common prompts will be administered four times each school year in October, January, March and May to obtain local data.  These prompts will help to identify/measure student progress and drive our writing instruction.

In order to make informed decisions about instruction and changes in writing groups, monthly prompts will be administered to assess writing progress in grades 1-5.  Drawing on student performance, student needs will determine the changes within writing groups.  Kindergarten will be assessed at the beginning of the second semester and the beginning of the fourth marking period. 

	Evidence
	The building level administrator and School Improvement Team will verify that the strategies are being implemented through the collection of data at team meetings.  A monthly checklist to show grade level content expectations are being taught in writing will be required.

	Technology in the Classroom
	Each classroom will have a Data Projector to display quality writing and rubric expectations for students.  Student word processing can take place on student computers and portable laptop carts. 


Goal chart
	School:  Waldron Area Schools                                                                                     
	School Year:  2009-2010

	Section I:  Comprehensive Analysis of Student Achievement

	Content Area:  Reading   
	(x) Active Goal* () Maintenance Goal* () Revised Goal*

	Student Goal Statement: All students will increase their reading comprehension 

	Statement of gap in student achievement (Need Statement):  2009-2010 MEAP scores show that 53% of fourth graders are proficient in reading and 67% of fifth graders are proficient in reading.  Fifth grade males scored lower during this particular year.  We will be monitoring performance to determine if this is a trend.  Both grades were below the reading AYP target.

	Contributing Cause for the gap in student achievement:  Inconsistent teaching of reading and lack of time devoted to reading.

	List the multiple sources of data used to identify this gap in student achievement:  MEAP, DRA Assessment


	Goal Area #2
	Reading

	Rationale

(Need)
	2009/2010 MEAP scores show that 83% of 3rd grade students are proficient, 53% of 4th grade students are proficient, and 67% of 5th grade students are proficient.     

	Goal 2
	By the fall of 2012, Waldron students will show an improvement in reading comprehension as measured by the MEAP and local data.    

	Objective
	3rd grade students will increase from 83% to 86%.  4th grade students will increase from 53% to 63%.  5th grade students will increase from 67% to 73%.

	Instructional 

Strategy #1
	Implement the use of the DRA2 Focus For Instruction to drive classroom, as well as small group instruction, using flexible grouping.  DRA2 testing will be administered a minimum of three times per year for grade levels 1st through 3rd and two times per year for kindergarten, 4th and 5th grades.  Graphed results will be recorded and included in student portfolios.

	Research/Resources
	Stephanie Harvey, Strategies that Work.  Joetta M. Beaver and Mark A. Carter, Ph.D., DRA2 Developmental Reading Assessment: Teacher Guide.  Irene C. Fountas & Gay Su Pinnell, Guided Reading. Irene C. Fountas & Gay Su Pinnell, When Readers Struggle.

	Professional Development
	Colleagues will refresh/train staff members in the use of DRA2 Focus of Instruction.  Reading comprehension strategies and techniques will be shared in on-going team meetings to occur once each quarter.  

	Parent Involvement
	We will hold a Family Literacy Night/Title I Parent Meeting in the fall with staff available to discuss with families the reading process and inform parents of reading comprehension strategies. 

	At-Risk Students’ Support
	Students are identified based on local assessment and MEAP Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom reading instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers.                                

· The Title I teacher also provides support in a small group setting five days per week in grades 1-3.  
· Students will receive additional writing support in an extended day program offered Monday through Thursday beginning in November lasting through May.   
· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math. 

	Evaluation
	· MEAP

· Star testing

· Running records 
· DRA2 testing will be administered a minimum of three times per year for grade levels 1st through 3rd and two times per year for kindergarten, 4th and 5th grades.  

	Evidence of Success
	The building level administrator and School Improvement Team will verify that the strategies are being implemented through the collection of data at team meetings.  A quarterly checklist to show grade level content expectations are being taught in reading will be required. 


	Instructional 

Strategy #2
	Implement the use of a 90-minute reading block kindergarten through 5th grade to promote fluency and comprehension in all areas, including science and social studies.

	Research/Resources
	Patricia Cunningham, The Four-Blocks Literacy Model Series. Gumm, R. & Turner, S. (2004). 90 minutes plus: Demystifying the reading block. National Reading First Conference. Minneapolis, Minnesota. July 13-14, 2004.

	Professional Development
	Teachers will visit classrooms that are proficient in using a 90-minute reading block.  Colleagues will support each other in the use of best practices in reading. 

	Parent Involvement
	We will hold a Family Literacy Night/Title I Parent Meeting in the fall with staff available to discuss with families the reading process and inform parents of reading comprehension strategies. 

	At-Risk Students’ Support
	Students are identified based on local assessment and MEAP Data.

· A Literacy Support Team, consisting of one Title I teacher and two Title I assistants, will provide in classroom reading instruction to all students, in small groups, each in K-5 for three to five days per week for thirty minutes per day.  The most at-risk students will receive instruction from highly-qualified teachers.    

· The Title I teacher also provides support in a small group setting five days per week in grades 1-3.   

· Students will receive additional writing support in an extended day program offered Monday through Thursday beginning in November lasting through May.   
· Summer school jump-start will be offered in the 2010-2011 school year to at risk students in grades 1-4 to support their academic needs in Reading, Writing, and Math.  
                           

	Evaluation
	On-going monitoring of 90 minute reading blocks by building administrator.  Improvements in DRA and MEAP scores.

	Evidence of Success
	The building level administrator will verify that the strategy is being implemented through the collection of 90-minute schedules and random walkthroughs.  

	Technology in the Classroom
	Star testing can take place on student computers and portable laptop carts. 


Goal chart

	School:  Waldron Area Schools                                                                                     
	School Year:  2009-2010

	Section I:  Comprehensive Analysis of Student Achievement

	Content Area:  Math   
	() Active Goal* (x) Maintenance Goal* () Revised Goal*

	Student Goal Statement:  All students will maintain and improve their math proficiency.

	Statement of gap in student achievement (Need Statement):  On review of MEAP data, 96% of 3rd graders were proficient, 80% of 4th graders were proficient and 86% of 5th graders were proficient.

	Contributing Cause for the gap in student achievement:  In third grade, 67% were proficient, and 29% were advanced.  In fourth grade, 47% were proficient, and 33% were advanced.  In fifth grade, 67% were proficient, and 19% were advanced. 

	List the multiple sources of data used to identify this gap in student achievement:  MEAP 


*Active Goals are goals that reflect areas of current challenge vs. Maintenance Goals that are areas that are not currently a challenge area, but strategies to maintain/increase current level of achievement are needed.  Revised Goals allows for the revisions of an established goal during the SI cycle.
	Goal Area #3
	Math 

	Rationale

(Need)
	2009/2010 MEAP scores show that 96% of 3rd grade students are proficient, 80% of 4th grade students are proficient, and 86% of 5th grade students are proficient.  While all sub-groups are above current AYP targets, as the targets increase we need to continuously improve to meet the new targets.

	Goal 1
	By Fall of 2012, Waldron students will show an improvement in math as measured by the MEAP and local data.    

	Objective
	In third and fourth grades 35% will score in the advanced level.  In fifth grade, 25% from proficient to advanced.

	Instructional 

Strategy #1
	Implement instructional strategies with students.  These strategies will be applied in the specific areas of need as determined by Saxon Math Assessments and MEAP.

	Research/Resources
	What Works Clearinghouse  Agodini, R., Harris, B., Atkins-Burnett, S., Heaviside, S., Novak, T., & Murphy, R. (2009). Achievement effects of four elementary school math curricula: Findings from first graders in 39 schools (NCEE 2009-4052). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education
Saxon Math 

	Professional Development
	New teachers will be introduced to Saxon Math.  Staff will further analyze MEAP scores to determine areas for improvement during professional development prior to the start of school.

	Parent Involvement
	A math committee will be formed to plan a family math night.

	At-Risk Students’ Support
	Students are identified based on Saxon math assessment and MEAP Data.  Students will be instructed, in small group settings, in the areas of need.

	Evaluation
	MEAP scores will increase to meet and exceed yearly AYP targets.

	Evidence of Success
	Building principal and school improvement team will document on the yearly staff meeting schedule that staff meeting time has been devoted to professional development.     


Resource Integration

Federal NCLB law requires schools to coordinate and integrate services provided under this part with other educational services at the local educational agency or individual school level, such as; Even Start, Head Start, Reading First, Early Reading First, and other preschool programs, including plans for the transition of participants in such programs to local elementary school programs; and services for children with limited English proficiency, children with disabilities, migratory children, neglected or delinquent youth, Indian children served under part A of Title VII, homeless children, and immigrant children in order to increase program effectiveness, eliminate duplication, and reduce fragmentation of the instructional program.

For goals that the school has established, discuss how you will utilize all available resources to support those goals.

1. What grant related resources are available to this school that support student achievement goals, strategies and action steps? 

	Grant
	Goal Area
	Services Provided
	Grades Served
	Total amount of funding

	Title IA
	Reading, Writing, Mathematics
	Title I Director, Title I Half-time  Teacher, 3 Title I Assistants,  After-School Program
	K-5
	$154,957.00

	Title IIA
	Class-size reduction
	Reduction of kindergarten class
	Kindergarten
	$34,445.00

	Title 31A
	At-risk population
	At-risk assistants and Dean of Students
	K-12
	

	ESEA Title I 
	Schoolwide plan grant
	Consultant
	K-5
	$1,500.00

	ARRA Education Stabilization Fund
	Reading, Writing, Mathematics
	
	K-5
	$97,263.00

	ARRA Title IA Carryover
	Reading, Writing, Mathematics
	
	K-5
	$88,567.00

	REAP
	Reading, Writing, Mathematics, Technology
	Saxon Math, textbooks, gaggle accounts, technology equipment
	K-12
	$8,000.00


2.  What initiatives are currently being implemented in the school as a result of these grant funds?  Guided Reading support K-2, reading intervention 1-3, math enhancement and intervention, After-school program for targeted students, on-going improvements in reading materials
3.  Based on an evaluation of the use of these support resources, how effective have the strategies been in improving student achievement?  Local data reveals that students are making progress in reading.  Math MEAP scores show that students are achieving AYP targets
4.  If the school is Title I schoolwide, what gaps in student learning did the school identify?  Does not apply to our school.
5.  What changes in how these resources are used would staff recommend to better support the building student achievement goals?  Staff recommends adding a half-time writing teacher to work in conjunction with K-4 classroom teachers during writer’s workshop.  Staff also recommends better utilization of Title I assistants in the afternoon to aid in teaching writing. 
Waldron Elementary School
School-Parent Compact

He School-Parent Compact has outlined how parents, the school staff, and students will share the responsibility for improving student academic achievement.  The purpose of this compact is to develop a partnership to connect learning at home and learning at home.
I,____________________, as a parent/caregiver will strive to:

·  See that my child attends school regularly, is on time, has his/her supplies and dressed in the school’s standard school attire.

· Monitor my child’s homework

· Check with my child for information sent home, promptly read it, sign it and send it back to school

· Attend school functions and parent-teacher conferences

· Encourage the positive use of leisure time

· Provide a quiet place for my child to complete homework assignments, study, and read

· Communicate with the teacher frequently to find out how my child is doing in school

I,____________________, as a teacher will strive to:

·  Provide high quality curriculum and instruction to enable students to meet the state’s academic achievement standards

· Determine each student’s educational needs and adjust instruction to accommodate those needs

· Have high expectations for myself, students, and other staff member

· Have an annual meeting to review the School-Parent Compact and school level Parent Involvement Plan

· Hold Parent-Teacher conferences in accordance to the school calendar and more often if needed

· Maintain open lines of communication with students and parents

· Provide frequent progress reports to parents

· Provide opportunities for parents to volunteer at school and observe in their child’s classroom

· Show respect and caring for all students and provide a safe environment

· Dress in a professional manner
I,____________________, as a student will strive to:

· Come to school prepared with homework, supplies and dressed in school’s standard attire

· Show respect for myself, my school, my family and other people

· Work to resolve conflicts in positive, nonviolent ways

· Work hard to do my best in class
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